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Abstract
Self-esteem was a basic need and part of healthy development. Some findings indicated that many juvenile delinquents often had 
high self-esteem but it tended to be more unstable. The supreme aim would be to develop a secure high self-esteem or authentic 
self-esteem which involved a two-factor of high worthiness and competence. One effective way to enhance authentic self-esteem 
is to design and implement transformative learning. The purpose of this study was to develop transformative learning process for
enhancing authentic self-esteem of male violent juvenile delinquents. The design of this research was qualitative study by 
systematic reviewing. The result showed that the transformative learning process comprised of disoriented dilemma or 
experience, dialogue, critical reflection, holistic of rational and emotional transformation, awareness of context and acting on 
revision or exploratory premise. In conclusion, enhancing authentic self-esteem of male violent juvenile delinquents is necessary;
this might be come from transformative learning process. The transformative learning process should emphasize on awareness of 
context and acting on revision. This will decrease a social problem of male juvenile delinquents.
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1. Introduction
Researchers are generally in agreement that effective early intervention for aggressive children is crucial. 
However, the issue that remains currently unresolved is the self-esteem of the aggressive child or the juvenile 
delinquent. There is a complex relationship between self-esteem and aggressive-delinquent behavior. Some 
researchers have found aggressive children and juvenile delinquents to have lower self-esteem. As a result, many 
interventions for antisocial and aggressive youth focus on enhancing the youth's self-image. However, these 
interventions are potentially problematic in the light of other empirical studies which show that the tendency to act 
aggressively and to show disregard for the rights of others may be associated with inflated self-esteem or self-esteem 
blown to narcissistic proportions (Rebecca, 2005). Baumeister and colleagues (Boden, 2007) reviewed the evidence 
for a link between self-esteem and violence, and concluded that high, rather than low self-esteem, was in fact more 
plausibly linked to violence. Reasoner (Scott, 2004 cited in Reasoner, 2000) suggests that equating high self-esteem 
with just feeling good, arrogance, narcissism and traits that could lead to violence are misconceptions of truly 
authentic self-esteem. He describes authentic or healthy self-esteem as a person’s overall judgment of himself or 
herself dealing with self-competence and self-worth based on reality and that global self-esteem can fluctuate from 
time to time.
Branden (1994; 2001) viewed authentic self-esteem as a consisting of the experience of self-efficacy and self-
respect, and has six pillars namely, living consciously, self-acceptance, self-responsibility, self-assertiveness, living 
purposefully and personal integrity. Mruk (2006) similarly argues for self-esteem as a dual informed construct based 
on worthiness (affective dimension), what The multidimensional self-esteem inventory or MSEI test (O'Brien, E., & 
Epstein, 1988) calls the qualities of lovability, likability, moral self-approval, and body appearance are more value 
oriented, and competence (behavioural dimension), what the test calls competence, personal power (or influence), 
self-control, and body functioning are behaviorally based or action-oriented qualities, and the interaction thereof in a 
meaning-making process. The main aim would be to develop a secure high self-esteem or authentic self-esteem 
which involves a two-factor meaning making matrix of high worthiness and high competence. However, it is crucial 
to remember that people withhigh self-defensiveness usually indicate that there is likely to be a problem with self-
esteem, the individual is anxious about his or her self-esteem, often in ways that are difficult to detect upon first 
glance, as in the case of the successful overachiever. Therefore, it is important to treat people by interpreting self-
defensiveness, that is useful in detecting various forms of unstable or fragile self-esteem, such as being too 
moralistic, rigid, or self-deceptive. 
One effective way to enhance authentic self-esteem in juvenile delinquents is to design and implement 
transformative learning by explaining the process of formulating more dependable beliefs about experience, 
assessing their contexts, seeking informed agreement on their meaning and justification, and making real decision on 
the resulting insights. Transformative learning has not only generated “autonomous thinking”, as Mezirow (1997) 
claims it would, but also autonomous action stimulated by an emotional sense of empowerment and the experience 
has improved individual’s self-esteem as a practitioner.Transformative learning “is the process of effecting change in 
a frame of reference”. Frames of reference are defined as the structures of assumptions and expectations through 
which we understand our experiences.  
Nowadays, the effective learning process or intervention for lifestyle change, paradigm shift, frame of reference 
transformation, attitude change does not settle yet. This leads to our research.
1.1. Objective
To find effective elements of  perspective transformation learning process that leads to authentic self-esteem for 
development of a transformative learning process to enhance authentic self-esteem in male violent juvenile 
delinquents.
2. Methodology
The design of this study was systematic reviewing, which was reviewed by research consideration from over the 
world literature.  The included literatures were published in well- known journal, between January 1983 and 
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December 2013. We chose to be as broad as possible in our sweep of the literature, and included research using a 
variety of methodological designs(often an exclusion criteria for systematic reviews),experimental study, quasi-
experimental study, mixed method study, including qualitative work, case studies, as well as surveyed-based 
research. We only included empirical pieces published in peer reviewed journals in order to provide some initial 
quality assurance. This review was conducted by a research team comprising a chief investigator and research 
assistant. The searches were conducted by the research assistant along with the application of screening criteria. The 
quality appraisal process, data extraction, and thematic analysis were undertaken by both the chief investigator and 
the research assistant. Research reported in book chapters, scholarly books and organization reports was excluded, 
and remains an area that future research may wish to examine. Seven databases were searched: Emerald, Taylor and 
Francis, Wiley, Sage, Ebsco, Eric and Pub med. These were selected they include key transformative and learning 
journals. Strict search terms were used to search these databases. We developed these terms through a series of 
scoping search searches to assess each term’s sensitivity and inclusivity before agree on final set. Truncations were 
used in order to search multiple iterations of particular word stem. Tier one retrieved literature relating to 
transformative attitude; tier two aimed to find learning process related literature. The target terms were 
transformation, learning process and associated terms of transformative learning process were such as paradigm 
shift,mind set change.attitude change, behavioural change, lifestyle change, perspective transformation, assumption 
transformation. Truncations were used in order to search multiple iterations of particular word stem. Systematic 
searches involved pairing each word in target term and associated term in the title, abstract, and keyword fields.
3. Result
In total 122 searches were completed, which returned 3,654 pieces of literature. These record were then imported 
into reference management database for further analysis, duplicate removal and application of screening criteria to 
exclude items not relevant to the review as showed in Figure 1.  
Figure 1.show diagram of systemic reviewing of this research
The theory of transformative learning has evolvedfrom three common themes in Mezirow’stheory  are centrality 
of experience, critical reflection, and rational discourse, which is based on critical social theory(Scott, 1997) and 
psychoanalytic theory(Boyd and Myers, 1988). Perspective transformation explains how the meaning the meaning 
structures that adults have acquired over a lifetime become transformed. These meaning structures are frames of 
Total records 
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reference that based on the totality of individuals ‘ cultural and contextual experienced and that influence how they 
behave and interpret events. An individual’s meaning structure will influence how she chooses to vote or how she 
react to women who suffer physical abuse, for example. As described by Mezirow(1991), transformative learning 
occurs when individual change their frames of reference by critically reflecting on their assumptions and beliefs and 
consciously making and implementing plans that bring about new ways of defining their worlds. The theory 
describes a learning process that is primarily ”rational, analytical, and cognitive with inherent logic“(Grabov, 1997). 
The process of discernment is central to transformative education(Boyd and Myers, 1988). Discernment calls upon 
such extra rational sources as symbols, images, archetypes to assist in creating a personal vision as meaning of what 
it means to be human(Cranton, 1994). The process of discernment is composed of the three activities of receptivity, 
recognition, and grieving. First, an individual must be receptive or open to receiving ”alternative expressions of 
meaning, “and then recognize that the message is authentic. Grieving, considered to be the most critical phrase of 
discernment process, takes place when an individual realizes that old patterns or ways of perceiving are no longer 
relevant, moves to adopt or establish new ways, and finally, integrates old and new patterns(Boyd and Myers, 1988).
The humanist assumptions are inherent in transformative learning theory. If we could not make the assumptions 
that people can make choices, have the potential for growth and development, and define their own reality, 
transformative learning could not be described as it is described. What is problematic here is that the assumptions are 
rooted in the Western perspective; this may contribute to the challenges theorists encounter when transporting 
transformative learning theory into non-Western perspectives or attempting to integrate the two. An extra-
rational(imaginative, intuitive, individuated, depth psychology) approach to transformative learning are easily 
associated with the philosophical assumptions of humanism-freedom, autonomy, choice, importance of individual. If 
transformative learning is about differentiating the self from the collective through bringing unconscious to 
consciousness as the depth psychologists propose, then it is about defining the self-humanist goal. The cognitive 
rational approach to transformative learning is also concerned with freedom, autonomy and choice. People make a 
choice to engage with an alternative perspective; without this caveat, we move into the realm of manipulation rather 
than transformation(Taylor2009).
Mezirow(1991) was explicit in saying that constructivist assumptions underlie transformative learning theory. 
The conviction that meaning exists within ourselves rather than in external forms such as books and that personal 
meanings that we attribute to our experience are acquired and validated through human interaction and 
experience.Transformative learning theory is based on the notion that we interpret our experiences in our own way, 
and that how we see the world is a result of our perceptions of our experiences. Transformative learning is a process 
of examining, questioning, and revising those perceptions. If we were to take the philosophical perspective that there 
are universal truths and constructs that are independent of our knowledge of them, then the goal of education would 
be to find those truths. Instead, argued Mezirow in 1991, we develop habitual expectations(frame of reference) based 
on past experiences. We expect things to be as thy were before. Or, put another way, we uncritically assimilate 
perspectives from our social world, community, and culture. Those perspectives include distortions, stereotypes, and 
prejudices. They guide our decision making and our expectation. At that point, we reject the discrepant perspective 
or enter into a process that could lead to a transformed perspective(Taylor,2009).
From  various perspectives, we conclude that 6 core elements of Taylor’s model is suitable for our study, core 
elements are the essential components that frame a transformative to teaching. These elements, based on the 
literature, seem to be part of most transformative educational experience, critical reflection, and dialogue. However, 
as the study of transformative learning has evolved other elements have emerged as equally significant: a holistic 
orientation, awareness of context, and an authentic practice. Individual experience, the primary medium of 
transformative learning, consists of what each learner brings(prior experiences) and also what he or she experiences 
within the classroom itself(Taylor, 2009). Critical reflection, a distinguishing characteristic of adult learning, refers 
to questioning the integrity of deeply held assumptions and beliefs based on prior experience. It is often prompted in 
response to an awareness of conflicting thoughts, feelings, and actions and at times can lead to a perspective 
transformation(Mezirow, 1991). Dialogue is the essential medium through which transformation is promoted and 
developed. However, in contrast to everyday discussions, it is used most often in transformative learning “when we 
have reason to question the comprehensibility, truth, appropriateness(in relation to norms), or authenticity(in relation 
to feelings) of what is being asserted or to question the credibility of the person making the statement”(Mezirow, 
1991). The holistic orientation encourages the engagement with other ways of knowing-the affective and relational. 
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Past research demonstrated that often too much emphasis is given to rational discourse and critical reflection in 
fostering of transformative learning and not enough recognition of the role of the affective and other ways of 
knowing(Taylor, 2009). Developing an awareness of context when fostering transformative learning is developing a 
deeper appreciation and understanding of the personal and socio-cultural factors that play an influencing role in the 
process of transformative learning. These factors include the surroundings of the immediate learning event, the 
personal and professional situation of the learners at the time(their prior experience), and the background context 
that is shaping society. Environmentally one of the most significant contextual issues of transformative learning is 
temporal constraints. Research suggest that fostering transformative learning is time-consuming, particularly when 
an effort is being made to provide access to all participants’ voices as well as coming to consensus around various 
group decisions. Furthermore, working with rigid time period poses additional challenges when engaging intense 
personal experiences that cannot be resolved by the time class is over. These efforts are further compromised with a 
traditional classroom setting with short class period. A sixth element is the importance of establishing authentic 
relationship. Fostering transformative learning in the classroom depends to a large extent on establishing 
meaningful, genuine relationship. Previous research found that establishing positive and productive relationships 
with others is one of the essential factors in a transformative experience(Taylor, 2009). 
4. Discussion
Nowadays, The technology and economic growth cause social change. The social change leads to many social 
problems, one of this is male violent juvenile delinquents. The problem is male violent juvenile delinquents loss 
ofself-esteem, which is a basic need and part of healthy development. Many juvenile delinquents often had high self-
esteem but it tended to be more unstable. The best way to solve this problem should be to develop a secure high self-
esteem or authentic self-esteem which involved a two-factor of high worthiness and competence.  The authentic self-
esteem consists of the experience of self-efficacy and self-respect, and has six pillars namely, living consciously, 
self-acceptance, self-responsibility, self-assertiveness, living purposefully and personal integrity. This will be 
enhanced by trans formative learning process, but it does not settle in effectiveness of permanent attitude  
transformation yet. So, the finding of effective transformative learning process is necessary, this leads to our 
research. From systematic reviewing, we find that the important elements of  transformative learning process are 
disoriented dilemma or experience, dialogue, critical reflection, holistic of rational and emotional transformation, 
awareness of context and acting on revision or exploratory premise. In learning process, the atmosphere is very 
essential, due to transformation does not only occurred by ration, but also emotion. We find that  transformative 
learning process should emphasize on awareness of context and acting on revision. An acting revision is in critical 
reflection, which is important in transformative learning(Cranton,1994; Gardner,2006; Lehmann, 2006;Fook& 
White, 2006). The process of critical reflection is trigger event, dialogue, supporting group, and exploratory 
assumptions through content, process and premise reflection (Cranton, 1994). Articulate learning with questioning of 
assumption, awareness of emotional and rational conflicts, understanding of context and socio-cultural(Gardner, 
2006). Opening mind and exploration through discussion in critical incidence(Fook& White, 2006). Searching and 
investigating knowledge, describe and dialogue, interpretation from dialogue, exploration of assumption(Lehmann, 
2006).    About the dialogue, most of dialogue in transformative learning is discourse but we think that in context of 
health it appropriates to reduce the social class to make the atmosphere of leaning in calmness, authentic relation, 
holistic of emotional and rational orientation, so we used life’s mentoring dialogue(Herman and Mandell, 2004). The 
elements that we extract from systematic reviewing will be effective program or intervention based on
transformative learning process to enhance authentic self-esteem of male violent juvenile delinquents to decrease 
social problem.
5. Conclusion
The program for enhancing authentic self-esteem of male violent juvenile delinquents is necessary, this might be 
come from transformative learning process. The effective elements of transformative learning from our research are 
disoriented dilemma or experience, dialogue, critical reflection, holistic of rational and emotional transformation, 
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awareness of context and acting on revision or exploratory premise. The transformative learning process should 
emphasize on awareness of context and acting on revision. This will enhance authentic self-esteem of male juvenile 
delinquents and leads to decrease a social problem of male violent juvenile delinquents.
Remark 
This is a part of  “The Main Elements of aProgram Based on Transformative Learning Process to Enhance 
Authentic Self-Esteem of Male Violent Juvenile Delinquents” research.
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